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Relationships and Sex Education (RSE) Policy and Guidance  

 

East SILC takes its responsibility to provide relevant, effective and responsible 

RSE to all of its learners  ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇŜǊǎƻƴŀƭΣ ǎƻŎƛŀƭΣ ƘŜŀƭǘƘ ŜŘǳŎŀǘƛƻƴ 

(PSHE) curriculum very seriously. The school wants parents/carers and learners  

to feel assured that RSE will be delivered at a level appropriate to both the age 

and development of learners , and safe to voice opinions and concerns relating 

to the RSE provision.  

 

1. Context ς why RSE is important at our school  

 

We are required to teach Relationships and Sex Education (RSE) as part of our 

PSHE curriculum. Current regulations and guidance from the Department for 

Education (DfE) state that from September 2020, all schools must deliver RSE. 

High quality RSE help crea te a safe school community in which our learners  can 

grow, learn and develop positive, healthy behaviour for life.  

 

It is essential for the following reasons:  

 

¶ From September 2020, schools have a statutory obligation to teach 

relationships education to primary age learners , and relationship & sex 

education to secondary age learners , including those in the 16+ 

department.  

¶ The role of parents and carers in this area is vital. They are the most 

significant influencers of how children grow, mature, and develop an 

understanding of relationships. We believe working together is key, in 

ensuring a consistent approach is taken.  

¶ Parents and carers have a right to request that their child is withdrawn 

from all, or part of sex education delivered as part of statutory RSE. This 

should be granted following discussion with parents / carers, unless 

there are exceptional circumstances, o r if the pupil will turn 16 within 3 

terms. In this scenario, if the pupil wishes to participate in sex education, 

they should be facilitated with this. There is no right to withdraw from 

elements of sex education within the science curriculum, or from 

relationships education.  

¶ w{9 Ǉƭŀȅǎ ŀ Ǿƛǘŀƭ ǇŀǊǘ ƛƴ ƳŜŜǘƛƴƎ ǘƘŜ ǎŎƘƻƻƭǎΩ ǎŀŦŜƎǳŀǊŘƛƴƎ ƻōƭƛƎŀǘƛƻƴǎ 

as outlined in the updated Keeping learners  safe in education ς 

Statutory guidance for schools and colleges (September 2019)  . 

¶ The DfE 2019 statutory guidance  states that, from September 2020, all 

schools must teach Relationships and Sex Education and Health 

Education.   

¶ Learners  have a right to good quality education, as set out in the 

United Nations Convention on the Rights of the Child.   

¶ Learners  want to be prepared for the physical and emotional changes 

they undergo at puberty and want to learn about relationships. Older 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/805781/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf?_ga=2.120216332.581999425.1566900002-1124323572.1549279039
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/?gclid=EAIaIQobChMImfu6noKa1QIVzrztCh39qAvnEAAYASAAEgJ9qPD_BwE&sissr=1


 

 

 

learners  ŦǊŜǉǳŜƴǘƭȅ ǎŀȅ ǘƘŀǘ wŜƭŀǘƛƻƴǎƘƛǇǎ ŀƴŘ {ŜȄ 9ŘǳŎŀǘƛƻƴ ǿŀǎ Ψǘƻƻ 

ƭƛǘǘƭŜΣ ǘƻƻ ƭŀǘŜ ŀƴŘ ǘƻƻ ōƛƻƭƻƎƛŎŀƭΩΦ Ofsted reinforced this in their 2013 

Ψbƻǘ ¸Ŝǘ DƻƻŘ 9ƴƻǳƎƘ ǊŜǇƻǊǘΦΩ  

¶ Ofsted is clear that schools must have a preventative programme that 

enables learners  to learn about safety and risks in relationships.  

¶ National Curriculum:  RSE plays an important part in fulfilling the 

statutory duties the school has to meet  as section 2 of the National 

Curriculum framework (DfE, 2013) states  

¶ The Department of Health set out its ambition for all learners  to receive 

high quality Relationships and Sex Education in the Sexual Health 

LƳǇǊƻǾŜƳŜƴǘ CǊŀƳŜǿƻǊƪ όнлмоύΣ ǿƘƛƭŜ ǘƘŜ 5ŜǇŀǊǘƳŜƴǘ ŦƻǊ 9ŘǳŎŀǘƛƻƴΩǎ 

paper, The Importance of Teaching (2010)  ƘƛƎƘƭƛƎƘǘŜŘ ǘƘŀǘ ΨLearners  

need high quality Relationships and Sex Education so they can make 

ǿƛǎŜ ŀƴŘ ƛƴŦƻǊƳŜŘ ŎƘƻƛŎŜǎΩ όǇΦпсύΦ  

¶ These duties are set out in the 2002 Education Act and the 2010 

Academies Act. Whole school (Section 5) Ofsted inspections consider 

the extent to which a school provides such a curriculum.  

¶ {ŎƘƻƻƭǎ Ƴŀƛƴǘŀƛƴ ŀ ǎǘŀǘǳǘƻǊȅ ƻōƭƛƎŀǘƛƻƴ ǳƴŘŜǊ ǘƘŜ /ƘƛƭŘǊŜƴΩǎ !Ŏǘ όнллпύ 

to promote their learnersΩ ŜƳƻǘƛƻƴŀƭ ǿŜƭƭōŜƛƴƎΣ ŀƴŘ ƛƳǇǊƻǾƛƴƎ ǘƘŜƛǊ 

ability to achieve in school and under the Education Act (1996) to 

prepare them for the challenges, opportunities and responsibilities of 

adult life. A comprehensive RSE programme can have a positive impact 

on learnersΩ ƘŜŀƭǘƘ ŀƴŘ ǿŜƭƭōŜƛƴƎ ŀƴŘ ǘƘŜƛǊ ŀōƛƭƛǘȅ ǘƻ achieve and  can 

play a crucial part in meeting these obligations.  

 

 

2. Development process   

 

This policy was produced by Assistant Head for Pupil and Staff Wellbeing (PSHE 

co-ordinator ). The school is required to consult with parents when developing 

and renewing their policy on Relationships and Sex Education, in line with 

statutory guidance.  

This policy has been approved and adopted by the Executive Principal  and 

Governing Body. The member of staff responsible for overseeing and reviewing 

this policy is:  Emily Cullum . It will be reviewed briefly annually and in full every 

2 years.  

We are committed to the ongoing development of RSE in our school. We will 

use the following indicators to monitor and evaluate our progress:  

¶ a coordinated and consistent approach to curriculum delivery has been 

adopted  

¶ the content of the RSE curriculum is flexible and responsive to learnersΩ 

differing needs which are gathered at least annually through the use of 

learner  perception data . 

https://www.gov.uk/government/publications/not-yet-good-enough-personal-social-health-and-economic-education
https://www.gov.uk/government/publications/not-yet-good-enough-personal-social-health-and-economic-education
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/425601/PRIMARY_national_curriculum.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/425601/PRIMARY_national_curriculum.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/175429/CM-7980.pdf


 

 

 

¶ learners  are receiving an entitlement curriculum for RSE in line with 

national and local guidance  

¶ there are clearly identified learning objectives for all RSE activities and 

learnersΩ ƭŜŀǊƴƛƴƎ ƛǎ ŀǎǎŜǎǎŜŘ ǳǎƛƴƎ ōƻǘƘ ŦƻǊƳŀǘƛǾŜ ŀƴŘ ǎǳƳƳŀǘƛǾŜ 

approaches  

¶ opportunities for cross -curricular approaches are being used where 

appropriate  

¶ the impact of training for staff and governors on practice is evaluated  

¶ policy and practice is revised regularly and involves staff, governors 

and, where appropriate, learners  

¶ opportunities are provided for parents, carers and members of our 

community to consider the purpose and nature of our RSE, for example, 

through parent/carer information sessions  

¶ a variety of methods is employed to communicate the key points of the 

policy and curriculum to the community  

3. Location and dissemination  

  

This policy document is freely available on request to the whole school 

community. A copy of the policy can be found on the school website. A physical 

copy of the policy is available free of charge from the school office.  

 

4.  Policy relationship to other policies  

 

This policy supports/complements the following policies:  

¶ Anti -bullying  

¶ Assessment, Recording and Reporting  

¶ Attendance (in particular in relation to FGM)  

¶ Behaviour  

¶ Child Protection/Safeguarding Children (including FGM)  

¶ Continued Professional Development  

¶ PSHE 

¶ Equal Opportunities  

¶ Online safety  

¶ Health & Safety  

¶ Science 

¶ Curriculum  

¶ Confidentiality  

 

5ƻŎǳƳŜƴǘǎ ǘƘŀǘ ƛƴŦƻǊƳ ǘƘŜ ǎŎƘƻƻƭΩǎ w{9 tƻƭƛŎȅ ƛƴŎƭǳŘŜΥ  

¶ Section 80A of the Education Act 2002  

¶ Learning and Skills Act (2000)  

¶ Education and Inspections Act (2006)  

¶ Equality Act (2010)  



 

 

 

¶ Supplementary Guidance SRE for the 21 st Century (2014)  

¶ Children and Social Work Act (2017)  

¶  DfE: Relationships Education, Relationships and Sex Education (RSE) 

and Health Education: Statutory guidance for governing bodies, 

proprietors, head teachers, principals, senior leadership teams, 

teachers (2019)  

¶ Keeping children safe in education ς statutory safeguarding guidance 

(2019) 

¶ United Nations Convention on the Rights of the Child  

¶ 5Ŧ9 όнлнмύ Ψ¢ŜŀŎƘƛƴƎ ŀōƻǳǘ ǊŜƭŀǘƛƻƴǎƘƛǇǎΣ ǎŜȄ ŀƴŘ ƘŜŀƭǘƘΩ 

 

5. Definition  

 

Relationships education is a statutory subject, which seeks to help learners  to 

recognise that relationships come in many forms. These include, but are not 

limited to friendships, community contacts, online contacts, and families in 

their many forms, which reflect our diverse world. Learners  are also supported 

to develop positive self -esteem, respect for themselves and others, and to 

develop healthy relationships.  

w{9 ǎǘŀƴŘǎ ŦƻǊ ΨǊŜƭŀǘƛƻƴǎƘƛǇǎ ŀƴŘ ǎŜȄ ŜŘǳŎŀǘƛƻƴΩ ŀƴŘ ƛǎ ŀ ǎǘŀǘǳǘƻǊȅ ǎǳōƧŜŎǘΦ w{9 

aims to support learners  to learn about building positive relationships with 

others, including the social and emotional aspects of this, as well as the 

physical elements. This can include developing friendships, recognising and 

understanding how people change as they grow up, kee ping healthy, sex and 

reproduction, human sexuality and sexual health.  

RSE teaching helps to equip learners  with the skills and knowledge to make, 

sustain and enjoy safe and enjoyable relationships, whilst taking responsibility 

for their own sexual health and emotional wellbeing.  

 

Relationships and Sex Education is learning about the emotional, social and 

physical aspects of growing up, relationships, sex, human sexuality and sexual 

health. Some aspects are taught in science, and others are taught as part of 

personal, social, health  and economic education (PSHE).  

 

A comprehensive programme of RSE provides accurate information about the 

body, reproduction, sex, and sexual health. It also gives children and young 

people essential skills for building positive, enjoyable, respectful and non -

exploitative relationships an d staying safe both on and offline.  

 

 Sex and relationships education (SRE) for the 21st century (2014)  

 

 

6. The principles of high quality RSE in our school  

Relationships and Sex Education:  

¶ is a partnership between home and school  



 

 

 

¶ ensures learnersΩ ǾƛŜǿǎ ŀǊŜ ŀŎǘƛǾŜƭȅ ǎƻǳƎƘǘ ǘƻ ƛƴŦƭǳŜƴŎŜ ƭŜǎǎƻƴ ǇƭŀƴƴƛƴƎ 

and teaching  

¶ starts early and is relevant to learners  at each stage in their development 

and maturity  

¶ is taught by people who are trained and confident in talking about issues 

such as healthy and unhealthy relationships, equality, pleasure, respect, 

abuse, sexuality, gender identity, sex and consent  

¶ includes the acquisition of knowledge, the development of life skills and 

respectful attitudes and values  

¶ has sufficient time to cover a wide range of topics, with a strong emphasis 

on relationships, consent, rights, responsibilities to others, negotiation and 

communication skills, and accessing services  

¶ helps learners  understand on and offline safety, consent, violence and 

exploitation  

¶ is both medically and factually correct and treats sex as a normal and 

pleasurable fact of life  

¶ is inclusive of difference: gender identity, sexual orientation, special 

educational needs and disability (SEND), ethnicity, culture, age, faith or 

belief, or other life experience  

¶ helps learners  understand a range of views and beliefs about relationships 

and sex in society which may differ to their own  

¶ teaches learners  about the law and their rights to confidentiality even if 

they are under 16, and is linked to school -based and community health 

services and organisations.  

¶ promotes equality in relationships, recognises and challenges gender 

ƛƴŜǉǳŀƭƛǘȅ ŀƴŘ ǊŜŦƭŜŎǘǎ ƎƛǊƭǎΩ ŀƴŘ ōƻȅǎΩ ŘƛŦŦŜǊŜƴǘ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ƴŜŜŘǎ 

 

7. Overall school aims for RSE  

 

Our approach to RSE consists of a comprehensive and developmental 

programme of teaching and learning, which is delivered in the context of a 

Healthy School where the health and wellbeing of learners  and of the whole 

school community are actively promoted. Our RSE programme has a positive 

influence on the ethos, learning and relationships throughout the school. It is 

ŎŜƴǘǊŀƭ ǘƻ ƻǳǊ ǾŀƭǳŜǎ ŀƴŘ ǘƻ ŀŎƘƛŜǾƛƴƎ ƻǳǊ ǎŎƘƻƻƭΩǎ ǎǘŀǘŜŘ ŀƛƳǎ ŀƴŘ ƻōƧŜŎǘƛǾŜǎΦ 

Our RSE programme helps learners  to develop the knowledge, unde rstanding, 

skills and attitudes they need to live confident, healthy, independent lives now 

and in the future.  

 



 

 

 

¢ƘǊƻǳƎƘ ǘƘŜ ǇǊƻǾƛǎƛƻƴ ƻǳǘƭƛƴŜŘ ƛƴ ǘƘƛǎ ǇƻƭƛŎȅΣ ǘƘŜ ǎŎƘƻƻƭΩǎ ƻǾŜǊŀƭƭ ŀƛƳǎ ƻŦ w{9 

are to teach and develop the following three main elements:  

 

Attitudes and values:  

¶ learn the importance of values and individual conscience and moral 

considerations  

¶ learn the value of family life, marriage, and stable and loving relationships 

for the nurture of learners  

¶ learn the value of respect, love and care  

¶ explore, consider and understand moral dilemmas  

¶ develop critical thinking as part of decision -making  

¶ Recognise relationships come in many forms  

¶ Develop healthy relationships  

¶ Have respect for themselves and others  

¶ Develop positive self esteem  

 

Personal and social skills:  

¶ learn to manage emotions and relationships confidently and sensitively  

¶ develop self -respect and empathy for others  

¶ learn to make choices based on an understanding of difference and with 

an absence of prejudice  

¶ develop an appreciation of the consequences of choices made  

¶ manage conflict  

¶ learn how to recognise and avoid exploitation and abuse  

¶ be aware of themselves and their bodies  

 

Knowledge and understanding:  

¶ learn and understand physical development at appropriate stages  

¶ be able to name body parts correctly  

¶ understand the physical and emotional changes that take place during 

adolescence  

¶ be aware of the menstrual cycle  

¶ understand human sexuality, reproduction, sexual health, emotions and 

relationships  

¶ understand what occurs during masturbation and wet dreams  

¶ understand public and private places and appropriate public behaviour  

¶ Explore feelings of attraction and arousal and know how to respond 

appropriately to them  

¶ ¦ƴŘŜǊǎǘŀƴŘ ŎƻƴǎŜƴǘ ŀƴŘ ǘƻ ōŜ ŀǎǎŜǊǘƛǾŜ ŀƴŘ ŎƻƴŦƛŘŜƴǘ ŜƴƻǳƎƘ ǘƻ ǎŀȅ ΨƴƻΩ 

¶ Understand what sexual intercourse is  



 

 

 

¶ Understand the importance of contraception  

¶ Understand how reproduction takes place, fertilization and foetal 

development in the uterus  

¶ View reproduction in the context of responsible and caring relationships  

¶ Recognise potential risks to themselves and others, and understand ways 

to minimise these risks  

¶ Know how and where to get help if needed  

¶ learn about contraception and the range of local and national sexual 

health advice, contraception and support services  

¶ learn the reasons for delaying sexual activity, and the benefits to be 

gained from such delay, including the avoidance of unplanned pregnancy  

 

It is essential all learners  access the RSE programme as part of their general 

development. Although the  content covered may be linked to, and limited by 

ǘƘŜ ƛƴŘƛǾƛŘǳŀƭ ǇǳǇƛƭΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎΣ ŀƭƭ learners  need help  and guidance in 

moving from a vague awareness of their own body and emerging sexuality, 

towards taking  responsibility for their own intimate needs within socially 

accepted boundaries and the law.  

All learners  follow a natural developmental progression, as they are 

encouraged to move towards a greater  level of independence in:  

ω !ƴ ŀǿŀǊŜƴŜǎǎ ƻŦ ōƻŘƛƭȅ ŦǳƴŎǘƛƻƴǎ κ ŎƘŀƴƎŜǎ 

ω /ƻǇƛƴƎ ǿƛǘƘ ŀƴŘ ǊŜǎǇƻƴŘƛƴƎ ǘƻ ƛƳǇǳƭǎŜǎ ŀƴŘ ǳǊƎŜǎ 

ω aŀƴŀƎƛƴƎ ŀƴŘ ǇƭŀƴƴƛƴƎ ŦƻǊ ōƻŘƛƭȅ κ ƛƴǘƛƳŀǘŜ κ ǎŜȄǳŀƭ ŦǳƴŎǘƛƻƴǎ 

ω .ŜŎƻƳƛƴƎ ǊŜǎǇƻƴǎƛōƭŜ ŦƻǊ ŀƭƭ ƛƴǘƛƳŀǘŜ ƴŜŜŘǎΦ 

 

Sex and Relationships Education Guidance DfE  

 

In addition to this, we also aim to:  

¶ raise learnersΩ ǎŜƭŦ-esteem and confidence  

¶ develop communication and assertiveness skills that can help them stay 

true to their values if challenged by others, their peers or what they see in 

the media  

¶ teach learners  to be accepting of the different beliefs, cultures, religions, 

sexual orientations, gender identity, physical and mental abilities, 

backgrounds and values of those around them  

¶ support learners  to lead a healthy and safe lifestyle, teaching them to 

care for, and respect, their bodies  



 

 

 

¶ provide learners  with the right tools to enable them to seek information or 

support, should they need it  

¶ teach learners  about consent and their right to say no, in an age 

appropriate manner  

¶ to teach lessons that are sensitive to a range of views, values and beliefs  

¶ ensure that staff teaching RSE remain neutral in their delivery whilst 

ensuring that learners  always have access to the learning they need to 

stay safe healthy and understand their rights as individuals  

The aim of RSE is NOT to:  

¶ encourage young people to become sexually active at a young age  

¶ promote a particular sexual orientation or gender identity  

¶ sexualise young people  

 

 

8. The wider context of RSE  

 

RSE will be delivered through:  

 

ω Formally time -tabled lessons  

ω Pastoral care / tutorial periods  

ω Individual support for learning  

ω Cross-curricular teaching  

ω Whole school approach to healthy relationships  

ω The RSE programme will be delivered to learners in all key stages, 

appropriately planned to meet their individual maturity and needs.  

ω Necessary preparatory groundwork covered in the Reception and 

Primary age range; it is essential that learners learn as early as 

possible the correct names for parts of the body and that the use of 

these is encouraged at home and at school.  

 

Where appropriate, the teaching of RSE will be delivered within weekly PSHE 

lessons. Each year there will be  explicit focused teaching of the RSE curriculum, 

within each term, by each curriculum pathway. In addition, it  may be 

necessary to prepare programmes for individuals or small groups of learners  

to be taught separately  from the rest of a class. Ongoing issues of developing 

and increasing awareness of sexuality will be dealt with  as they arise to 

encourage learners  to develop socially acceptable practi ces, helping maintain 

the dignity of the  individual and reducing his / her vulnerability in society.  

Class leaders will be responsible for the delivery of RSE and where 

appropriate, professionals from outside  agencies may also provide support.  

 

¢ƘŜ ǎŎƘƻƻƭΩǎ w{9 ǇǊƻƎǊŀƳƳŜ ǿƛƭƭΥ  



 

 

 

¶ be an integral part of the lifelong learning process, beginning in early 

childhood and continue into adult life  

¶ be an entitlement for all learners , including those with additional 

learning and language needs  

¶ be set within the wider school context and support family commitment 

and love, respect and affection, knowledge and openness  

¶ recognise that family is a broad concept; not just one model, e.g. 

nuclear family  

¶ encourage learners  ŀƴŘ ǘŜŀŎƘŜǊǎ ǘƻ ǎƘŀǊŜ ŀƴŘ ǊŜǎǇŜŎǘ ŜŀŎƘ ƻǘƘŜǊΩǎ 

views with cultural awareness and sensitivity  

¶ ensure learners  are aware of different approaches to sexual 

orientation, without promotion of any particular family structure  

¶ recognise that parents/carers are the key people in teaching their child 

about relationships, sex and growing up  

¶ work in partnership with parents/carers and learners , consulting them 

about the content of programmes  

¶ work in partnership with other health professionals and the wider 

community  

 

RSE contributes to:  

¶ a positive ethos and environment for learning  

¶ safeguarding learners  (Learners  Act 2004), promoting their emotional 

wellbeing, and improving their ability to achieve in school  

¶ a better understanding of diversity and inclusion, a reduction in gender -

based and homophobic/biphobic/transphobic (HBT) prejudice, bullying 

and violence and an understanding of the difference between consenting 

and exploitative relationships  

¶ helping learners  keep themselves safe from harm, both on and offline, 

enjoy their relationships and build confidence in accessing services if they 

need help and advice  

¶ reducing early sexual activity, teenage conceptions, sexually transmitted 

infections, sexual exploitation and abuse, domestic violence and bullying  

 

9. RSE curriculum planning  

 

Explicit RSE teaching follows the statutory guidance for Relationships 

Education, Relationships and Sex Education (RSE) and Health Education. Plans 

have been developed by following the PSHE Association Scheme of work and 

supported by PSHE Association accre dited resources and programmes. These 

sessions will be delivered according to need and ability of pupils. For some 

pupils it may only be appropriate to name body parts, develop hand washing 

skills and increase social interaction skills, whilst for others, the whole RSE 

programme of study may be appropriate. These sessions will be led by the 

class teacher in classes, small groups, pairs or individually, as appropriate to 

the needs of pupils.  

 



 

 

 

Pathway 1  

Areas covered will include:  

ω CŀƳƛƭƛŜǎ ŀƴŘ ǇŜƻǇƭŜ ǿƘƻ ŎŀǊŜ ŦƻǊ ƳŜ 

ω /ŀǊƛƴƎ ŦǊƛŜƴŘǎƘƛǇǎ 

ω wŜǎǇŜŎǘŦǳƭ ǊŜƭŀǘƛƻƴǎƘƛǇǎ 

 

Pathway 2  

We recognise that all pupils are at different stages of development and 

maturity and therefore will only access content appropriate to their individual 

needs.  

Areas covered will include:  

ω CŀƳƛƭƛŜǎ ŀƴŘ ǇŜƻǇƭŜ ǿƘƻ ŎŀǊŜ ŦƻǊ ƳŜ 

ω /ŀǊƛƴƎ ŦǊƛŜƴŘǎƘƛǇǎ 

ω wŜǎǇŜŎǘŦǳƭ ǊŜƭŀǘƛƻƴǎƘƛǇǎ 

ω bŀƳƛƴƎ ǘƘŜ .ƻŘȅ tŀǊǘǎ - what they are called, how they work and their 

purpose  

ω !ǿŀǊŜƴŜǎǎ ƻŦ aȅǎŜƭŦ 

ω aȅ .ƻŘȅ 

ω tǳōŜǊǘȅ - body changes, feelings, menstruation, masturbation, nocturnal 

emissions, appropriate  

behaviour.  

ω !ǎǎŜǊǘƛǾŜƴŜǎǎ - saying no.  

ω wŜǎǇŜŎǘ ŦƻǊ ƻǘƘŜǊǎ 

 

Pathway 3  

We recognise that all pupils are at different stages of development and 

maturity and therefore will only  access content appropriate to their individual 

needs.   

 

Areas covered will include:  

 

ω CŀƳƛƭƛŜǎ ŀƴŘ ǇŜƻǇƭŜ ǿƘƻ ŎŀǊŜ ŦƻǊ ƳŜ 

ω /ŀǊƛƴƎ ŦǊƛŜƴŘǎƘƛǇǎ 

ω wŜǎǇŜŎǘŦǳƭ ǊŜƭŀǘƛƻƴǎƘƛǇǎ 

ω hƴƭƛƴŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ 

ω .ŜƛƴƎ {ŀŦŜ 

ω bŀƳƛƴƎ ǘƘŜ .ƻŘȅ tŀǊǘǎ - what they are called, how they work and their 

purpose  

ω !ǿŀǊŜƴŜǎǎ ƻŦ aȅǎŜƭŦ 

ω My Body  

ω tǳōŜǊǘȅ - body changes, feelings, menstruation, masturbation, nocturnal 

emissions, appropriate  



 

 

 

behaviour.  

ω !ǎǎŜǊǘƛǾŜƴŜǎǎ - saying no.  

ω wŜǎǇŜŎǘ ŦƻǊ ƻǘƘŜǊǎ 

 

In addition to this, aspects of the relationships and sex education curriculum 

can be taught to upper key stage 2 and all Key stage 3 & 4 pupils, if class 

leaders feel this is appropriate.  

 

This could include:  

 

ω wŜƭŀǘƛƻƴǎƘƛǇǎ - adolescent relationships, behaviour, feelings, appropriate 

touching.  

ω wŜǇǊƻŘǳŎǘƛƻƴ - sexual intercourse  

 

 

Pathway 4 

We recognise that all pupils are at different stages of development and 

maturity and therefore will only access content appropriate to their individual 

needs.  

Areas covered will build on previous learning and include:  

ω CŀƳƛƭƛŜǎ 

ω wŜǎǇŜŎǘŦǳƭ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ƛƴŎƭǳŘƛƴƎ ŦǊƛŜƴŘǎƘƛǇǎ 

ω hƴƭƛƴŜ ŀƴŘ ƳŜŘƛŀ 

ω .ŜƛƴƎ ǎŀŦŜ 

ω LƴǘƛƳŀǘŜ ŀƴŘ ǎŜȄǳŀƭ ǊŜƭŀǘƛƻƴǎƘƛǇǎΣ ƛƴŎƭǳŘƛƴƎ ǎŜȄǳŀƭ ƘŜŀƭǘƘ 

 

Lessons will provide information and discussion of:  

ω ¢ȅǇŜǎ ƻŦ ŦŀƳƛƭƛŜǎΣ ƳŀǊǊƛŀƎŜ ϧ ƭŜƎŀƭ ǎǘŀǘǳǎ ƻŦ ƭƻƴƎ-term relationships, roles & 

responsibilities of raising  children, judging trustworthiness, seeking help.  

ω /ƘŀǊŀŎǘŜǊƛǎǘƛŎǎ ƻŦ ǇƻǎƛǘƛǾŜ ŀƴŘ ƘŜŀƭǘƘȅ ŦǊƛŜƴŘǎƘƛǇǎΣ Ƙƻǿ ǘƻ ƛƳǇǊƻǾŜ ƻǊ 

support respectful relationships,  how stereotypes can be damaging, 

developing respect, bullying & how to get help, criminal behaviour  

within relationships, sexual harassment & violence, equality.  

ω wƛƎƘǘǎΣ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜǎ ŀƴŘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ƻƴƭƛƴŜΣ ƻƴƭƛƴŜ ǊƛǎƪǎΣ ǎƘŀǊƛƴƎ 

information and harmful material,  including indecent images and 

pornography, how information is generated, collected, shared & used  

online.  

ω ǎŜȄǳŀƭ ŎƻƴǎŜƴǘΣ ǎŜȄǳŀƭ ŜȄǇƭƻƛǘŀǘƛƻƴΣ ŀōǳǎŜΣ ƎǊƻƻƳƛƴƎΣ ŎƻŜǊŎƛƻƴΣ ƘŀǊŀǎǎƳŜƴǘΣ 

rape, domestic abuse,  forced marriage, honour -based violence and FGM, and 

how these can affect current and future  relationships  



 

 

 

ω Ƙƻǿ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ŀƴŘ ǊŜŎƻƎƴƛǎŜ ŎƻƴǎŜƴǘ ŦǊƻƳ ƻǘƘŜǊǎΣ ŀƴŘ Ƙƻǿ ŀƴŘ ǿƘŜƴ 

consent can be withdrawn  

ω tǳōŜǊǘȅ - body changes, feelings, menstruation, masturbation, nocturnal 

emissions, appropriate  behaviour.  

ω ǇƻǎƛǘƛǾŜ ŀǎǇŜŎǘǎ ƻŦ ƘŜŀƭǘƘȅ ƻƴŜ-to -one intimate relationships, positive and 

negative effects on health  from sex and relationship choices, reproductive 

health, managing sexual pressure, contraception,  pregnancy including 

pregnancy choices, STIs, impact of drugs and alcohol on choice making, where 

to go  for help / advice.  

 

10. Key rights and responsibilities for Relationships and Sex Education  

 

The policy applies to:   

¶ The Executive Principal  

¶ Heads of School  

¶ All school staff  

¶ The governing body  

¶ Learners  

¶ Parents/carers  

¶ School nursing team and other health professionals  

¶ Partner agencies working in or with the school  

¶ Religious leaders/faith groups  

 

The Heads of School are  responsible for ensuring that RSE is taught consistently 

across the school, and for managing requests to withdraw learners  from non -

statutory components of RSE (see appendix 3)  

 

Specific responsibilities  

[add/delete/amend as appropriate]  

Who ς role?  

E.g. PSHE lead, head 

teacher, CP designated 

teacher  

Co-ordinating the RSE provision, ensuring a spiral curriculum  PSHE Leads (EC, JDV, 

RS, EC and EO) 

Accessing and co -ordinating training and support for staff  PSHE Leads (EC, JDV, 

RS, EC and EO) 

Establishing and maintaining links with external agencies/other 

health professionals  

PSHE Leads and SLT 



 

 

 

Policy development and review, including consultation and 

dissemination  

PSHE Leads (EC, JDV, 

RS, EC and EO) 

Implementation of the policy; monitoring and assessing its 

effectiveness in practice  

PSHE Leads (EC, JDV, 

RS, EC and EO) 

Link governor for RSE   

Managing child protection/safe guarding issues  DSL 

Establishing and maintaining links with parents/carers  Assistant Head (EC) 

and Family Support 

Workers  

Liaising with link schools to ensure a smooth transition  Pathway Leads  and 

Assistant Head s 

Liaising with the media  Executive Principal  

 

11. The Law  

The statutory Guidance for relationships education and relationships and sex 

ŜŘǳŎŀǘƛƻƴΣ ǎǘŀǘŜǎ ǘƘŀǘ ΨtǳǇƛƭǎ 

should be made aware of the relevant legal provisions when relevant topics 

ŀǊŜ ōŜƛƴƎ ǘŀǳƎƘǘΦ Ω¢ƘŜ ƎǳƛŘŀƴŎŜ ƎƛǾŜǎ ŜȄŀƳǇƭŜǎ ƻŦΥ 

ω aŀǊǊƛŀƎŜ 

ω /ƻƴǎŜƴǘΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ŀƎŜ ƻŦ ŎƻƴǎŜƴǘ 

ω ±ƛƻƭŜƴŎŜ ŀƎŀƛƴǎǘ ǿƻƳŜƴ ŀƴŘ ƎƛǊƭǎ 

ω hƴƭƛƴŜ ōŜƘŀǾƛƻǳǊǎ ƛƴŎƭǳŘƛƴƎ ƛƳŀƎŜ ŀƴŘ ƛƴŦƻǊƳŀǘƛƻƴ ǎƘŀǊƛƴƎ όƛƴŎƭǳŘƛƴƎ 

ΨǎŜȄǘƛƴƎΩΣ 

youth -produced sexual imagery, nudes, etc.)  

ω tƻǊƴƻƎǊŀǇƘȅ 

ω !ōƻǊǘƛƻƴ 

ω {ŜȄǳŀƭƛǘȅ 

ω DŜƴŘŜǊ ƛŘŜƴǘƛǘȅ 

ω {ǳōǎǘŀƴŎŜ ƳƛǎǳǎŜ 

ω ±ƛƻƭŜƴŎŜ ŀƴŘ ŜȄǇƭƻƛǘŀǘƛƻƴ ōȅ ƎŀƴƎǎ 

ω 9ȄǘǊŜƳƛǎƳκǊŀŘƛŎŀƭƛǎŀǘƛƻƴ 

ω /ǊƛƳƛƴŀƭ ŜȄǇƭƻƛǘŀǘƛƻƴ όŦƻǊ ŜȄŀƳǇƭŜΣ ǘƘǊƻǳƎƘ ƎŀƴƎ ƛƴǾƻƭǾŜƳŜƴǘ ƻǊ ΨŎƻǳƴǘȅ 

ƭƛƴŜǎΩ ŘǊǳƎǎ 

operations)  

ω IŀǘŜ ŎǊƛƳŜ 

ω CŜƳŀƭŜ ƎŜƴƛǘŀƭ Ƴǳǘƛƭŀǘƛƻƴ όCDaύ 

We recognise that all pupils are at different stages of development and 

maturity and therefore will only  

access content appropriate to their individual needs.  

 



 

 

 

12. Language  

 

Learners  will be taught the anatomical terms for body parts. Slang or everyday 

terms used in certain social circles will be discussed; this will surround discussion 

ŀōƻǳǘ ǿƘŀǘ ƛǎ ŀƴŘ ƛǎƴΩǘ ŀŎŎŜǇǘŀōƭŜ ƭŀƴƎǳŀƎŜ ǘƻ ǳǎŜΦ ²Ŝ ǿƛƭƭ ŎƻƴǎƛŘŜǊ Ƙƻǿ 

learners  who are new to English will be supported in accessing and 

understanding the language used in RSE lessons.  

Agreed list of vocabulary used in school:  

Vocabulary:  

Puberty, Conception, Pregnancy, Birth, Ovary, Ovum, Egg, Fallopian tube, 

Womb, Uterus, Menstruation, Period, Vagina, Vulva, Labia, Clitoris, Cervix, 

Oestrogen, Penis, Foreskin, Testicles, Scrotum, Epididymis, Sperm, Sperm 

ducts, Prostate gland, Urethra, Ej aculation, Erection, Wet dream, 

Testosterone, Sexual intercourse, Penetration, Make Love, Pleasure, Egg, 

Ovum, Foetus, Zygote, Embryo, Umbilical cord,   Amniotic fluid, Placenta, 

Amniotic sac, Cells, Contractions, Disease, Infection, Love, Relationship, 

Family, Marriage, Support, Caring, Loving, Consent, Heterosexual, Gay, 

Transgender, Lesbian, Bisexual, Homophobic, Transphobic, Biphobic, 

Homophobia, Transphobia, Biphobia, LGBTQ, Abortion, Pornography, Female 

Genital Mutilation (FGM), Sexting, Abuse, Sexuali ty, Child Sexual Exploitation, 

Domestic Violence, Grooming, Rape, Condom, The coil, The pill, Teenage 

pregnancy  

 

Respectful Language  

The use of respectful language which challenges sexism, homophobia and 

other forms of prejudice will be established in RSE but will have benefits for the 

whole school community, both in and out of lessons. The casual use of HBT 

language in school will be c hallenged and learners  will be made aware that 

ǳǎƛƴƎ ǘƘŜ ǿƻǊŘ ΨƎŀȅΩ ǘƻ ƳŜŀƴ ǎƻƳŜǘƘƛƴƎ ƛǎ ǊǳōōƛǎƘ ƛǎ ǿǊƻƴƎ ŀƴŘ ǿƛƭƭ ƴƻǘ ōŜ 

tolerated. As a result, learners  ǿƛƭƭ ƘŜŀǊ ǊŜŦŜǊŜƴŎŜǎ ǘƻ ΨƎŀȅΣΩ ΨǎǘǊŀƛƎƘǘΩ ŀƴŘ 

different kinds of relationships as part of teaching an d assemblies, for example 

when we talk about rights, respect or relationships.  

 

It is good practice to use anatomical terms for genitalia and sexual parts of 

the body, for example vagina, breasts, penis and testicle. Having the right 

language to describe the private parts of their body, and knowing how to 

seek help if they are being a bused, are vital for safeguarding. Evidence to 

support this approach is outlined in the Children's Commissioner Report 

bƻǾŜƳōŜǊ нлмрΣ ΨtǊƻǘŜŎǘƛƴƎ /ƘƛƭŘǊŜƴ ŦǊƻƳ ƘŀǊƳΦΩ 

 

Being open and honest about the words for genitalia will support girls at 

risk of female genital mutilation (FGM).  



 

 

 

 

 

 

13. Answering questions  

 

We acknowledge that sensitive and potentially difficult issues will arise in RSE 

as learners  will naturally share information and ask questions. When 

spontaneous discussion arises, it is guided in a way that reflects the stated 

school aims and curriculum content for RSE. As a first principle, we answer 

questions relating to taught, planned curric ulum for that age group to the 

whole form. We answer questions, where appropriate, relating to areas beyond 

the taught, planned curriculum for that age group, in a sensitive and age 

appropriate way, only to the student, or learners , who have asked the ques tion. 

If a member of staff is uncertain about the answer to a question, or indeed 

whether they should answer it, they will seek guidance from the RSE leader/ 

Child Protection Officer. Questions may be referred to parents/carers if it is not 

appropriate to answer them in school. We may use a question box where 

questions may be asked anonymously.  

 

When answering questions, we ensure that sharing personal information by 

adults, learners  or their families is discouraged. Where a question or comment 

from a student in the classroom indicates the possibilities of abuse or risk of 

harm, teachers will pass this information to the designated person for 

safeguarding and child protection, in line  with school policy and procedures.  

 

Staff training will include sessions on how to deal with difficult questions. 

Agreed phrases, where appropriate, will be used in response to difficult 

questions ώŦƻǊ ŜȄŀƳǇƭŜΣ ΨL Ŏŀƴ ƻƴƭȅ ŀƴǎǿŜǊ ǉǳŜǎǘƛƻƴ ƻƴ ǘƘŜ ŎƻƴǘŜƴǘ ƻŦ ǘƘƛǎ ƭŜǎǎƻƴΩ 

ƻǊ Ψ¢Ƙŀǘ ƛǎ ǎƻƳŜǘƘƛƴƎ ǘƘŀǘ Ƴŀȅ ōŜ ŎƻǾŜǊŜŘ ƭŀǘŜǊ ƻƴΩ ƻǊ ΨL ŎŀƴΩǘ ŀƴǎǿŜǊ ǘƘŀǘ 

ǉǳŜǎǘƛƻƴΣ ōǳǘ ȅƻǳ ŎƻǳƭŘ ŀǎƪ ȅƻǳǊ ǇŀǊŜƴǘǎκŎŀǊŜǊǎΩϐ  

 

Ground rules are essential when discussing sensitive subject matters. Staff will 

establish clear parameters about what is appropriate and inappropriate in a 

whole -class setting by for example:  

 

¶ learners  will be encouraged to write down questions, anonymously if 

desired, and post them in a question box. Staff will have time to 

prepare answers to all questions before the next session, and will 

choose not to respond in a whole -class setting to any questions  that 

are inappropriate or need one -to -one follow up  

¶ if a verbal question is too personal, staff will remind the learners  of the 

ground rules  



 

 

 

¶ if a question is too explicit, feels too old for a learners , is inappropriate 

for the whole -class, or raises concerns, staff will acknowledge it and 

promise to attend to it later on an individual basis  

¶ staff will not provide more information than is appropriate to the 

age/developmental level of the student  

¶ if staff are concerned that a child is at risk of abuse, the designated 

teacher will  be informed and the usual child protection procedures 

followed  

 

14. Key responsibilities for RSE  

 

i) All staff  

 

All staff will:  

¶ ensure that they are up to date with school policy and curriculum 

requirements regarding RSE  

¶ attend and engage in professional development training around RSE 

provision, including individual and whole staff training/inset, where 

appropriate  

¶ attend staff meetings to be introduced to any new areas of work and 

review the effectiveness of the approaches used  

¶ report back to the PSHE Coordinator on any areas that they feel are not 

ŎƻǾŜǊŜŘ ƻǊ ƛƴŀŘŜǉǳŀǘŜƭȅ ǇǊƻǾƛŘŜŘ ŦƻǊ ƛƴ ǘƘŜ ǎŎƘƻƻƭΩǎ w{9 ǇǊƻǾƛǎƛƻƴΣ 

including resources  

¶ encourage learners  to communicate concerns regarding their social, 

personal and emotional development in confidence and listen to their 

needs and support them seriously  

¶ Ŧƻƭƭƻǿ ǘƘŜ ǎŎƘƻƻƭΩǎ ǊŜǇƻǊǘƛƴƎ ǎȅǎǘŜƳǎ ƛŦ ŀ ǎǘǳŘŜƴǘ ŎƻƳŜǎ ǘƻ ŀ ƳŜƳōŜǊ ƻŦ 

staff with an issue that they feel they are not able to deal with alone  

¶ ensure that their personal beliefs and attitudes will not prevent them from 

providing balanced RSE in school  

¶ tailor their lessons to suit all learners  in their class, across the whole range 

of abilities, faiths, beliefs and cultures, gender identity  

 

 

ii)  Lead member/s of staff  

The lead member/s of staff is/are entitled to receive training in his/her role 

and responsibilities. This supports them to lead on the development of the 

ǎŎƘƻƻƭΩǎ ǇƻƭƛŎȅ ŀƴŘ ǇǊŀŎǘƛŎŜ ŀƴŘ ǘƻ ƳƻƴƛǘƻǊ ƛǘǎ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴΦ ¢Ƙƛǎ ǇǊŀŎǘƛŎŜ 

includes the curriculum and approaches to teaching and learning, as well as 

whole school approaches to health and wellbeing.  

 



 

 

 

The lead member/s of staff will:  

¶ develop the school policy and review it on a yearly basis  

¶ ensure all members of the governing body will be offered appropriate RSE 

training  

¶ ensure that all staff are given regular and ongoing training on issues 

relating to RSE and how to deliver lessons on such issues  

¶ ensure that all staff are up to date with policy changes, and familiar with 

school policy and guidance relating to RSE, including new staff or supply 

staff  

¶ provide support to staff members who feel uncomfortable or ill -equipped 

to deal with the delivery of RSE to learners  

¶ ensure that RSE is age appropriate and needs -led across all year groups; 

this means ensuring that the curriculum develops as the learners  do and 

meets their needs  

¶ ensure that the knowledge and information regarding RSE to which all 

learners  are entitled is provided in a comprehensive way  

¶ support parent/carer involvement in the development of the RSE 

curriculum  

¶ ensure that their personal beliefs, values and attitudes will not prevent 

them from providing balanced RSE in school  

¶ communicate freely with staff, parents/carers and the governing body to 

ensure that everyone is in understanding of the school policy and 

curriculum for RSE, and that any concerns or opinions regarding the 

provision at the school are listened to, taken int o account and acted on 

as is appropriate  

¶ ǎƘŀǊŜ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇǊƻǾƛǎƛƻƴ ŦƻǊ w{9 ǿƛǘƘ ǇŀǊŜƴǘǎκŎŀǊŜǊǎ ƛƴ ƻǊŘŜǊ ǘƻ ŜƴǎǳǊŜ 

they can support this at home  

¶ communicate to parents/carers any additional support that is available 

from the  school to support them with RSE at home  

 

iii)  Governors  

The governing body as a whole plays an active role in monitoring, developing 

and reviewing the policy and its implementation in school. The named link 

governor will work closely with, and in support of, the lead member/s of staff. 

When aspects of RSE appea r in the School Improvement Plan, a governor will 

be assigned to reflect on, monitor and review the work as appropriate.  

 

As well as fulfilling their legal obligations, the governing body will also make 

sure that:  

¶ the subjects are well led, effectively managed and well planned;  

¶ the quality of provision is subject to regular and effective self -evaluation;  

¶ teaching is delivered in ways that are accessible to all learners   



 

 

 

¶ clear information is provided for parents on the subject content and the 

right to request that their child is withdrawn from appropriate areas  

¶ the subjects are resourced, staffed and timetabled in a way that ensures 

that the school can fulfil its legal obligations  

 

iv)  Learners  

learners :  

¶ are expected to attend the statutory National Curriculum Science 

elements of the RSE curriculum and the statutory Relationships Education 

and Health Education curriculum  

¶ should support one another with issues that arise through RSE by, for 

example, alerting relevant members of staff to any potential worries or 

issues 

¶ ǿƛƭƭ ƭƛǎǘŜƴΣ ōŜ ŎƻƴǎƛŘŜǊŀǘŜ ƻŦ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ŦŜŜƭƛƴƎǎ ŀƴŘ ōŜƭƛŜŦǎ ŀƴŘ 

comply with the ground rules that are set  

¶ will have the opportunity to talk to a member of staff, in confidence, 

regarding any concerns they have in school related to RSE or otherwise  

 

v) Parents/carers  

 

¢ƘŜ ǊƻƭŜ ƻŦ ǇŀǊŜƴǘǎ ƛƴ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ŀōƻǳǘ 

relationships is vital. Parents are the first teachers of their children. They have 

the most significant influence in enabling their children to grow and mature and 

to form heal thy relationships.  

  

The school will:   

 

¶ work closely with parents/carers when planning and delivering RSE  

¶ ensure that parents/carers know what will be taught and when, and 

clearly communicate the fact that parents have the right to request that 

ǘƘŜƛǊ ŎƘƛƭŘ ōŜ ǿƛǘƘŘǊŀǿΣ ǳǇ ǳƴǘƛƭ ǘƘǊŜŜ ǘŜǊƳǎ ōŜŦƻǊŜ ǘƘŜ ŎƘƛƭŘΩǎ мсth 

birthday, from some or all of sex education delivered as part of statutory 

RSE 

¶ give parents/carers every opportunity to understand the purpose and 

content of RSE  

¶ communicate and give opportunities for parents/carers to understand 

ŀƴŘ ŀǎƪ ǉǳŜǎǘƛƻƴǎ ŀōƻǳǘ ǘƘŜ ǎŎƘƻƻƭΩǎ ŀǇǇǊƻŀŎƘ ƘŜƭǇ ƛƴŎǊŜŀǎŜ ŎƻƴŦƛŘŜƴŎŜ 

in the curriculum  

¶ build a good relationship with parents/carers on these subjects over time 

by inviting parents into school to discuss what will be taught, address any 

concerns and help support them in managing conversations with their 

children on these issues  



 

 

 

¶ encourage parents/carers to create an open home environment where 

learners  can engage, discuss and continue to learn about matters that 

have been raised through RSE  

¶ will reach out to all parents, including those who are hard to engage, 

recognising that a range of approaches may be needed for doing so  

 

The right to withdraw  

 

Parents/carers have the right to request that their child be withdrawn from 

some or all of sex education delivered as part of statutory RSE. Before granting 

any such request the head teacher/senior leader will discuss the request with 

parents/carers and, a s appropriate, with the student to ensure that their wishes 

are understood and to clarify the nature and purpose of the curriculum. The 

school will document this process to ensure a record is kept.  

 

The Executive Principal/senior leader will discuss with parents/carers the 

benefits of receiving this important education and any detrimental effects that 

withdrawal might have on the student. This could include any social and 

emotional effects of being ex cluded, as well as the likelihood of the student 

ƘŜŀǊƛƴƎ ǘƘŜƛǊ ǇŜŜǊǎΩ ǾŜǊǎƛƻƴ ƻŦ ǿƘŀǘ ǿŀǎ ǎŀƛŘ ƛƴ ǘƘŜ ŎƭŀǎǎŜǎΣ ǊŀǘƘŜǊ ǘƘŀƴ ǿƘŀǘ 

was directly said by the teacher (although the detrimental effects may be 

mitigated if the parents/carers propose to deliver sex  education to their child 

at home instead).  

 

Once these discussions have taken place, except in exceptional circumstances, 

ǘƘŜ ǎŎƘƻƻƭ ǿƛƭƭ ǊŜǎǇŜŎǘ ǘƘŜ ǇŀǊŜƴǘǎΩκŎŀǊŜǊǎ ǊŜǉǳŜǎǘ ǘƻ ǿƛǘƘŘǊŀǿ ǘƘŜ ǎǘǳŘŜƴǘΣ ǳǇ 

to and until three terms before the child turns 16. After that point, if the student 

wishes to rec eive sex education rather than be withdrawn, the school will make 

arrangements to provide the student with sex education during one of those 

terms.  

 

This process is the same for learners  with SEND. However there may be 

exceptional circumstances where the head teacher/senior leader may want to 

ǘŀƪŜ ŀ ǎǘǳŘŜƴǘΩǎ ǎǇŜŎƛŦƛŎ ƴŜŜŘǎ ŀǊƛǎƛƴƎ ŦǊƻƳ ǘƘŜƛǊ {9b5 ƛƴǘƻ ŀŎŎƻǳƴǘ ǿƘŜƴ 

making this decision.  

 

If a student is excused from sex education, the school will ensure that the 

student receives appropriate, purposeful education during the period of 

withdrawal. There is no right to withdraw from Relationships Education or 

Health Education.  

 

 

 

 

15. Staff Support & CPD  



 

 

 

It is important that all staff feel comfortable to deliver RSE lessons. The school 

provides regular professional development training in how to deliver RSE.  

 

Staff, including non -teaching staff, CPD needs are identified and met through 

the following ways:   

 

¶ an audit of staff CPD needs will be completed each year or at 

appropriate times throughout the year  

¶ training and support is organised by PSHE Leads who may choose to 

liaise with the CPD co-ordinator.    

¶ staff will be offered generic  RSE training which includes sessions on : 

confidentiality, creating a ground rules, handling controversial issues, 

responding to awkward questions , an introduction to the rationale of 

why teaching RSE is so important, current law and guidance, learning 

outcomes and school policy]   

¶ staff involved in the delivery of issues seen as potentially more sensitive 

will be offered appropriate training to encourage confidence in dealing 

with matters of confidentiality, child protection, sensitive issues and 

potentially difficult questions  

¶ the Health and Wellbeing Service will support in meeting staff CPD needs 

through training  

¶ the school nurse will provide support and resources around aspects of 

RSE through targeted sessions  

 

16. RSE Provision  

 

i) Statutory aspects of Sex Education within the National Curriculum 

Science  

 

All schools must teach the following as part of the National Curriculum 

Science; parents/carers do not have the right to withdraw their child from 

this.  

 

National Curriculum Science:  

 

 

Key Stage 3:  

¶ reproduction in humans (as an 

example of a mammal), 

including the structure and 

function of the male and 

female reproductive systems, 

menstrual cycle (without 

details of hormones), gametes, 

fertilisation, gestation and 

birth, to include the effect of 

 

Key Stage 4:  

¶ hormones in human 

reproduction, hormonal and 

non -hormonal methods of 

contraception  

¶ communicable diseases 

including sexually transmitted 

infections in humans 

(including HIV/AIDs)  

¶ sex determination in humans  



 

 

 

maternal lifestyle on the 

foetus through the placenta  

 

 

 

¢ƘŜ ƭŀǿ ǎǘŀǘŜǎ ό9ŘǳŎŀǘƛƻƴ !Ŏǘ мффсύ ǘƘŀǘ ΨǎŎƘƻƻƭǎ Ƴǳǎǘ ǘŜŀŎƘ ǘƘŜ ōƛƻƭƻƎƛŎŀƭ 

ŜƭŜƳŜƴǘǎ ƻŦ ǘƘŜ w{9 ƛƴ ǘƘŜ bŀǘƛƻƴŀƭ /ǳǊǊƛŎǳƭǳƳΦΩ  

 

ii)  Statutory aspects of Relationships Education  

 

Families  ¶ that there are different types of committed, stable 

relationships.  

¶ how these relationships might contribute to human 

happiness and their importance for bringing up 

children.  

¶ what marriage is, including their legal status e.g. 

that marriage carries legal rights and protections 

not available to couples who are cohabiting or 

who have married, for example, in an unregistered 

religious ceremony.  

¶ why marriage is an important relationship choice 

for many couples and why it must be freely entered 

into.  

¶ the characteristics and legal status of other types 

of long -term relationships.  

¶ the roles and responsibilities of parents with 

respect to raising of children, including the 

characteristics of successful parenting.  

¶ how to: determine whether other children, adults or 

sources of information are trustworthy: judge when 

a family, friend, intimate or other relationship is 

ǳƴǎŀŦŜ όŀƴŘ ǘƻ ǊŜŎƻƎƴƛǎŜ ǘƘƛǎ ƛƴ ƻǘƘŜǊǎΩ 

relationships); and, how to seek help or advice, 

including r eporting concerns about others, if 

needed.  

Respectful 

relationships, 

including 

friendships  

 

¶ practical steps they can take in a range of 

different contexts to improve or support respectful 

relationships.  

¶ how stereotypes, in particular stereotypes based 

on sex, gender, race, religion, sexual orientation or 

disability, can cause damage (e.g. how they might 

normalise non -consensual behaviour or encourage 

prejudice).  

¶ that in school and in wider society they can expect 

to be treated with respect by others, and that in 

turn they should show due respect to others, 



 

 

 

including people in positions of authority and due 

ǘƻƭŜǊŀƴŎŜ ƻŦ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ ōŜƭƛŜŦǎΦ  

¶ about different types of bullying (including 

cyberbullying), the impact of bullying, 

responsibilities of bystanders to report bullying 

and how and where to get help.  

¶ that some types of behaviour within relationships 

are criminal, including violent behaviour and 

coercive control.  

¶ what constitutes sexual harassment and sexual 

violence and why these are always unacceptable.  

¶ the legal rights and responsibilities regarding 

equality (particularly with reference to the 

protected characteristics as defined in the Equality 

Act 2010) and that everyone is unique and equal.  

¶ the characteristics of positive and healthy 

friendships (in all contexts, including online) 

including: trust, respect, honesty, kindness, 

generosity, boundaries, privacy, consent and the 

management of conflict, reconciliation and ending 

relationships. This  includes different (non -sexual) 

types of relationship.   

Online and 

media  

 

¶ their rights, responsibilities and opportunities 

online, including that the same expectations of 

behaviour apply in all contexts, including online.  

¶ about online risks, including that any material 

someone provides to another has the potential to 

be shared online and the difficulty of removing 

potentially compromising material placed online.  

¶ not to provide material to others that they would 

not want shared further and not to share personal 

material which is sent to them.  

¶ what to do and where to get support to report 

material or manage issues online.  

¶ the impact of viewing harmful content.  

¶ that specifically sexually explicit material e.g. 

pornography presents a distorted picture of sexual 

behaviours, can damage the way people see 

themselves in relation to others and negatively 

affect how they behave towards sexual partners.  

¶ that sharing and viewing indecent images of 

children (including those created by children) is a 

criminal offence which carries severe penalties 

including jail.  

¶ how information and data is generated, collected, 

shared and used online.  



 

 

 

Being Safe  ¶ the concepts of, and laws relating to, sexual 

consent, sexual exploitation, abuse, grooming, 

coercion, harassment, rape, domestic abuse, forced 

marriage, honour -based violence and FGM, and 

how these can affect current and future 

relationships.  

¶ how people can actively communicate and 

recognise consent from others, including sexual 

consent, and how and when consent can be 

withdrawn (in all contexts, including online).  

Intimate and 

sexual 

relationships, 

including 

sexual health  

 

¶ how to recognise the characteristics and positive 

aspects of healthy one -to -one intimate 

relationships, which include mutual respect, 

consent, loyalty, trust, shared interests and 

outlook, sex and friendship.  

¶ that all aspects of health can be affected by 

choices they make in sex and relationships, 

positively or negatively, e.g. physical, emotional, 

mental, sexual and reproductive health and 

wellbeing.  

¶ the facts about reproductive health, including 

fertility, and the potential impact of lifestyle on 

fertility for men and women and menopause.  

¶ that there are a range of strategies for identifying 

and managing sexual pressure, including 

understanding peer pressure, resisting pressure 

and not pressurising others.  

¶ that they have a choice to delay sex or to enjoy 

intimacy without sex.  

¶ the facts about the full range of contraceptive 

choices, efficacy and options available.  

¶ the facts around pregnancy including miscarriage.  

¶ that there are choices in relation to pregnancy 

(with medically and legally accurate, impartial 

information on all options, including keeping the 

baby, adoption, abortion and where to get further 

help).  

¶ how the different sexually transmitted infections 

(STIs), including HIV/AIDs, are transmitted, how risk 

can be reduced through safer sex (including 

through condom use) and the importance of and 

facts about testing.  

¶ about the prevalence of some STIs, the impact they 

can have on those who contract them and key 

facts about treatment.  



 

 

 

¶ how the use of alcohol and drugs can lead to risky 

sexual behaviour.  

¶ how to get further advice, including how and 

where to access confidential sexual and 

reproductive health advice and treatment.   

  

Statutory aspects of Health Education (which apply to RSE)  

 

Health and 

prevention  

¶ about personal hygiene, germs including bacteria, 

viruses, how they are spread, treatment and 

prevention of infection, and about antibiotics.  

Changing 

adolescent 

body  

¶ key facts about puberty, the changing adolescent 

body and menstrual wellbeing.  

¶ the main changes which take place in males and 

females, and the implications for emotional and 

physical health.  

iii)  The needs of learners  

 

We recognise that an interactive approach to RSE will better develop the skills 

of our learners , and also that, it is more likely to meet their needs.  

 

We will involve learners  through:  

 

¶ discussions with small groups of learners  

¶ questionnaires/surveys (e.g. the My Health My School Survey)  

¶ student focus groups formed specifically for RSE  

¶ pre and post assessment activities for RSE  

¶ student council meetings  

 

¢ƘŜ ƭŀǿ όIǳƳŀƴ wƛƎƘǘǎ !Ŏǘ мффуύ ǎǘŀǘŜǎ ǘƘŀǘΣ Ψlearners  have the right to 

ōŜ ƘŜŀǊŘ ŀƴŘ ŜȄǇǊŜǎǎ ǘƘŜƛǊ ƻǇƛƴƛƻƴǎΦΩ 

Asking learners  their views on RSE gives them an opportunity to be active 

citizens and ensures that teaching can meet the specific needs of the learners  

it is aimed at. Findings from consulting learners  are also a powerful tool for 

communicating the needs of learners  to parents/carers, school staff and 

governors. Ofsted seek the views of learners  as part of their inspections, 

making student consultation part of school culture, there will be ongoing 

evidence showing how learnersΩ ƴŜŜŘǎ ŀǊŜ ōŜƛƴƎ ƛŘŜƴǘƛŦƛŜŘ ŀnd met.  

 

Suggested questions to ask learners : 

¶ Where do you get information about your body, growing up, 

relationships and feelings?  

¶ Does what is taught in school at the moment answer all of your 

questions?  

¶ What would you like more information on?  



 

 

 

¶ Do you feel able to ask for support and advice?  

¶ Do you feel confident talking about feelings and emotions?  

¶ Do you feel safe to learn in RSE lessons?  

¶ Do the activities used in lessons help you to learn?  

¶ What do you think would improve RSE in our school?  

 

iv) Topics to be covered  

 

Delivery of RSE 

The RSE programme is delivered through a variety of opportunities including:  

¶ designated RSE time  

¶ A half termly block of sessions annually  

¶ use of external agencies/services  

¶ school ethos  

¶ small group work  

¶ cross curricular links e.g. science  

¶ assemblies  

¶ enrichment days / weeks  

 

v) Working with visitors and other external agencies  

 

Where appropriate, we may use visitors from external agencies or members 

of the community to support RSE.  Working with external organisations 

enhances delivery of RSE, bringing in specialist knowledge, which gives 

different ways of engaging with our learners .  

²ƘŜƴ ǳǎƛƴƎ ǾƛǎƛǘƻǊǎΣ ǘƘŜ ǎŎƘƻƻƭΩǎ ǇƻƭƛŎȅ ƻƴ ǳǎŜ ƻŦ ǾƛǎƛǘƻǊǎ ǿƛƭƭ ōŜ ǳǎŜŘΦ ! 

teacher will be present throughout these lessons. Visitors will be given a 

copy of this policy, and any other relevant policies, and expected to comply 

with the guidelines outlined  within it. Our partnership with the local 

community is also a priority, and we recognise and value its contribution to 

the RSE programme.  

 

We will ensure that the teaching delivered by the visitor fits with our planned 

programme and policy. We will discuss the detail of how the visitor will deliver 

their sessions and ensure that the content is age -appropriate and accessible 

for our learners . We will ask to see the materials visitors will use as well as a 

lesson plan in advance, so that we can ensure it meets the full range of 

learnersΩ ƴŜŜŘǎΦ  

 

We will agree in advance of the session how confidentiality will work in any 

lesson and how a safeguarding report should be dealt with by the external 

visitor. It is also important that learners  understand how confidentiality will be 

handled in a lesson and what might happen if they choose to make a report.  



 

 

 

 

Use of visitors will be to enhance teaching by an appropriate member of 

the teaching staff, rather than as a replacement for teaching by those 

staff.  

 

Before involving visitors in any aspect of RSE, teachers will ensure that:  

¶ ǘƘŜ ǾƛǎƛǘƻǊ ǳƴŘŜǊǎǘŀƴŘǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎƻƴŦƛŘŜƴǘƛŀƭƛǘȅ ǇƻƭƛŎȅΣ ǾŀƭǳŜǎ ŀƴŘ 

approach to the educational programme  

¶ there is appropriate planning, preparatory and follow up work for 

the sessions  

¶ the visitor understands the emotional, intellectual, cultural, religious, 

social and ability level of the learners  involved, including where 

there may be a specific issue relating to child protection  

¶ the teacher needs to be part of the experience in order for the 

learners  to value the lessons and to build on the learners ' learning 

after the session/s as well as answer any questions the learners  may 

subsequently have  

¶ the guidelines and checklist (Appendix 1a and 1b) will be used with 

the visitor to ensure success  

 

vi)  Inclusion, equality and diversity  

 

We are required by law to comply with relevant requirements of the Equality 

Act 2010 . All learners  are entitled to quality RSE that helps them build 

confidence and a positive sense of self, and to stay healthy. We include all 

learners  regardless of their age, sex, race, disability, religion or belief, gender 

reassignment, or sexual orientation.  

 

All classes include learners  with different abilities and aptitudes, experiences, 

religious/cultural backgrounds, gender and sexual identities. To encourage 

learners  to participate in lessons, teachers will ensure content, approach and 

use of inclusive language reflects the diversity of the school community and 

helps each and every pupil to feel valued and included in the classroom.  

 

We promote the needs and interest of all learnersΦ ¢ƘŜ ǎŎƘƻƻƭΩǎ ŀǇǇǊƻŀŎƘŜǎ ǘƻ 

teaching and learning take into account all needs of the learners  to ensure all 

can access the full RSE provision. We promote social learning and expect our 

learners  to show a high regard for the needs of others. RSE is an important 

vehicle for addressing controversial and sensitive issues and ensuring equal 

opportunities for all.  

 

Responding to learners Ω ŘƛǾŜǊǎŜ ƭŜŀǊƴƛƴƎ ƴŜŜŘǎΥ  

Considerations will be made for:   

¶ religious and cultural diversity   

¶ differing gender needs and abilities  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/315587/Equality_Act_Advice_Final.pdf


 

 

 

¶ diverse sexuality of learners  

¶ homophobic/transphobic/biophobic bullying and behaviour  

¶ ǎǘǳŘŜƴǘΩǎ ŀƎŜ ŀƴŘ ǇƘȅǎƛŎŀƭ ŀƴŘ ŜƳƻǘƛƻƴŀƭ ƳŀǘǳǊƛǘȅ  

¶ learners  who are new to English  

 

Ethnicity, religion and cultural diversity:  

Our policy values the different backgrounds of all the learners  in school and, in 

acknowledging and exploring different views and beliefs, seeks to promote 

respect and understanding. We encourage respect for all religions and cultures. 

We do not ask learners  to represent the views of a particular religious or cultural 

group to their peers, unless they choose to do so.  

 

Single gender groups:  

Our policy is sensitive to the needs of different ethnic groups. For some learners , 

it may be more appropriate for them to be taught particular topics in single 

gender groups. We will consult parents/carers and learners  both on what is 

included, and on how it is delivered. This will help learners  and their families to 

establish what is appropriate and acceptable for them. Working in single 

gender groups can considerably ease concerns about RSE, and help to ensure 

that learners  receive the RSE to which they are entitled. Single gender groups 

can also help boys and girls to feel safer and less embarrassed about airing 

issues and discussing relationships. Where single gender groups are used for 

learners , they will always be given time after the sessions to come together in 

a controlled environment to share and discuss what they have learnt, before 

leaving the classroom.  

 

 

Lesbian, Gay, Bisexual, Transgender and Plus (LGBT+):  

We have a clear duty under the Equality Act 2010 to ensure that our teaching 

is accessible to all learners , including those who are lesbian, gay, bisexual, 

transgender or + (LGBT+). Inclusive RSE will foster good relations between 

learners , tackle all types of prejudice, including homophobia, and promote 

understanding and respect, enabling us to meet the requirements, and live the 

intended spirit, of the Equality Act 2010.  

 

We will deal sensitively and honestly with issues of sexual orientation and 

identity, answer appropriate questions and offer support. Learners , whatever 

their developing sexuality or identity, need to feel that RSE is relevant to them. 

Teachers will never assume that all intimate relationships are between opposite 

sexes. Information will be inclusive and will include LGBT people in stories, 

scenarios and role -plays. We will ensure all learners  can explore topics from a 

ŘƛŦŦŜǊŜƴǘ ƎŜƴŘŜǊΩǎ Ǉƻƛƴǘ ƻŦ ǾƛŜǿΣ ŀƴŘ a variety of activities, including practical 

tasks, discussions, group activities and competitions. We will also ensure that 

our teaching is sensitive and age appropriate in approach and content.  

 

Learners  who are new to English  



 

 

 

The school will take into account the language skills of individual learners , 

ensuring that all learners  have equal access to the RSE provision and resources.  

 

i) Resources  

 

We use primarily the Leeds Toolkit  and the resources recommended within it. 

We will focus on the needs of the learners  and our planned learning objectives. 

We select carefully resources which meet these objectives. We evaluate 

carefully teacher resources, leaflets, online resources and videos before using 

them (see checklist below).  

 

We use books, both fiction and non -fiction, within our RSE programme. Staff will 

always read and assess the books before using them to ensure they are 

appropriate for the planned work. They will also consider the needs and 

circumstances of individual learners  in class when reading texts, in case they 

need to have a preparatory conversation with a student before the teaching 

takes place, for instance.  

 

Examples of specific resources for RSE:  

¶ The Primary and Secondary PSHE Toolkit ς www.schoolwellbeing.co.uk   

¶ The Post 16 Toolkit (available from the Health and Wellbeing Service)  

¶ ASDAN PSHE Scheme of Work  

 

ii)  Learning environment and an additional non -negotiable ground 

rules  

 

Staff are careful to ensure their personal beliefs and attitudes do not influence 

the teaching of RSE. To this end, the ground rules has been agreed to provide 

a framework of common values within which to teach. There are clear 

parameters as to what will b e taught in a whole -class setting, and what will be 

dealt with on an individual basis.  

 

In addition to the ground rules used in PSHE, we will develop a non -negotiable 

ground rules for lessons and discussions related to RSE. If learners  are to benefit 

fully from an RSE programme, they need to be confident speakers, good 

listeners and effective, sensitive communicators. When the needs of learners  

are analysed, of overriding importance are two key areas: learners  need to feel 

safe and be safe. An additional, non -negotiable ground rules will help staff to 

create a safe and relaxed environment in w hich they do not feel embarrassed 

or anxious about unexpected questions or comments from the learners . They 

also reduce the possibility of inappropriate behaviour and the disclosure of 

inappropriate personal information.  

 

Our additional, non -negotiable ground rules is:  

http://www.schoolwellbeing.co.uk/


 

 

 

¶ /ƻƴŦƛŘŜƴǘƛŀƭƛǘȅΥ ΨǿƘŀǘ ƛǎ ǎŀƛŘ ƛƴ ǘƘŜ ǊƻƻƳΣ ǎǘŀȅǎ ƛƴ ǘƘŜ ǊƻƻƳΩ ŜȄŎŜǇǘ ƛŦ 

anyone mentions something which could be harmful or put them at risk 

ς then will have to pass the information on to help keep them safe  

¶ LǘΩǎ ƴƻǘ hY ǘƻ ŀǎƪ ǇŜǊǎƻƴŀƭ ǉǳŜǎǘƛƻƴǎ ƻŦ ŜŀŎƘ ƻǘƘŜǊ ƻǊ ǘƘŜ ǘŜŀŎƘŜǊ ōǳǘ 

we can put questions in the box for later.  

¶ 5ƻƴΩǘ ǳǎŜ ƴŀƳŜǎΥ ƛŦ ȅƻǳ ǿŀƴǘ ǘƻ ŀǎƪ ŀōƻǳǘ ƻǊ ǎƘŀǊŜ ŀ ǇŜǊǎƻƴŀƭ ǎǘƻǊȅ ƻǊ 

ŜȄǇŜǊƛŜƴŎŜΣ ȅƻǳ Ŏŀƴ ǎǇŜŀƪ ƛƴ ǘƘŜ ǘƘƛǊŘ ǇŜǊǎƻƴ ŀōƻǳǘ ΨǎƻƳŜƻƴŜ L ƪƴƻǿΩΣ 

Ψŀ ŦǊƛŜƴŘΩΣ Ψŀ ǎƛǘǳŀǘƛƻƴ LΩǾŜ ƘŜŀǊŘ ŀōƻǳǘκǊŜŀŘ ŀōƻǳǘΩ 

¶ We will try to only ask questions related to what we are learning in the 

lesson. 

¶ We will use the anatomical terms for the sexual body parts.  

¶ It is ok to say pass / not join in.  

¶ We will respect different opinions, situations & backgrounds.  

 

 

iii)  Assessment, recording and reporting in RSE  

 

We assess learnersΩ ƭŜŀǊƴƛƴƎ ƛƴ w{9 ƛƴ ƭƛƴŜ ǿƛǘƘ ŀǇǇǊƻŀŎƘŜǎ ǳǎŜŘ ƛƴ ǘƘŜ ǊŜǎǘ ƻŦ 

the curriculum (including assessment for learning). We report to parents/carers 

ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ǎŎƘƻƻƭ ȅŜŀǊ ƻƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘ ǇǊƻƎǊŜǎǎ ǿƛǘƘƛƴ w{9Φ 

 

Assessment methods:  

¶ baseline or pre -assessment (essential for needs -led RSE) 

¶ needs assessment is used to identify existing knowledge and skills of 

learners  

¶ assessment is built into the RSE programme to inform planning  

¶ summative assessment takes place at the end of each unit  

¶ student self -assessment is used where appropriate  

¶ assessment focuses on knowledge as well as skill development and 

attitudes  

¶ teachers will keep a note of learners  who have missed some or the 

entire module due to absence from school  

¶ learnersΩ ŀŎƘƛŜǾŜƳŜƴǘ ƛƴ w{9 ƛǎ ŎŜƭŜōǊŀǘŜŘ ŀƴŘ ǎƘŀǊŜŘ 

 

iv)  Monitoring and evaluation  

 

Monitoring activities:   

¶ recording of learnersΩ ŀǘǘŜƴŘŀƴŎŜ ƛƴ w{9 ƭŜǎǎƻƴǎ 

¶ effective PSHE leadership with a system of lesson observations and 

peer support  

¶ a system for regular review of the RSE policy and programme  

¶ student and staff interviews/questionnaires  

¶ student/staff/parent surveys  

¶ scrutinising  staff planning  

¶ samples of learnersΩ ǿƻǊƪ 

 


